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1. Describe the specific teaching and learning issues being addressed by the proposal.
The purpose of this Faculty Innovator Grant & TalkAbroad Research Project (FIG-TA)
was to determine if the use of telecollaborative conversations and integrated learning practices
(ILP) in world languages courses results in increased pedagogical effectiveness and greater
student learning outcomes. The study evaluated the pedagogical benefits of incorporating
meaningful telecollaborative conversations using the TalkAbroad platform and e-Portfolio-Based
Pedagogy (e-PBP) into the World Languages and Cultures (WL&C) curriculum for French,
Italian, and Spanish during the fall 2017 semester.
The research project scaled up a pilot study (2016 TalkAbroad Curriculum Development
Grant: “Making Novice-Level French Meaningful: Developing Students’ Intercultural
Communicative Competence with Online Telecollaborative Conversations”) and a spring 2017
TalkAbroad Short-Term Research Grant to include additional languages, all language levels from
beginning to advanced, and more faculty members. Moreover, this research project built on the
successes of the Project Director’s work with Old Dominion University’s (ODU) Center for High
Impact Practices (CHIP), including participation in the 2015 eP3 workshop, the 2016 Beyond eP3
workshop, and the 2017 Playing with Tech: Multimodal Assignments for e-Portfolios workshop.
CHIP supports academic success in the classroom and beyond through student-centered
programs, resources, and high impact educational practices. By including high impact practices
such as e-PBP into the WL&C curricula as a “Signature Project,” our faculty members are
directly fostering successful language learning and college experiences. This important
component to the FIG-TA research project directly address ODU’s 2014-19 Strategic Plan and
the e-Portfolio initiative by providing “support for digital content creation and management,
digital platforms to support instructional models, and digital analytics to improve learning
outcomes and measure student progress across all modes of delivery” (Strategic Plan). WL&C
intends to support the “Signature Project” (students’ WordPress websites) as evidence of what
students can do with the language they are learning in a real world application from what they
have learned not only during the semester-long course, but also over their entire language
learning career at ODU.
The world language classroom is limited when it comes to students’ exposure to
authentic language (Lee & Markey, 2014; González-Lloret, 2011) and it is imperative for
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teachers to provide opportunities and tools necessary to move beyond the routine “simulated
activities” (González-Lloret, 2011; Negueruela-Azarola, 2011) of the traditional classroom that
have little to no real world applications for our students. According to Thorne and Payne, “The
selective and thoughtful use of SCMC, blogs, wikis, podcasting, device-agnostic CMC, and
intelligent online environments holds the potential to transform L2 teaching/learning and the roles
engaged in by teachers and students in the collective process of development” (2005).
Telecollaborative conversations have great teaching and learning possibilities provided they are
grounded in pedagogically sound and meaningful activities (Kato, Spring, & Mori, 2016;
Negueruela-Azarola, 2011; Dewaele, J., 2008, Schenker, 2012). To that end, TalkAbroad
conversations combined with ILP afford students the opportunity to practice the target language
and to process their learning of that language. Meaningful language learning is best accomplished
when integrated into the course as a “Signature Project” supported by assigned conversation
topics, free and open conversations of interest, pre- and post- conversation activities, analysis,
self-assessment, and reflection that promotes students’ deeper understanding of their language
learning process (Deardorff, 2011).
In the past, an effort was made to incorporate “free” online versions of a telecollaborative
“exchange” (Mixxer, WeSpeke, and Hello-Hello) into the course curriculum with disappointing
results. Scheduling conflicts, participation commitments, language-level appropriate
conversations, and technology glitches are routine challenges (O’Dowd, 2007; Bohinski &
Leventhal, 2015; Chun, 2011). Students were asked to go online with native speakers who were
not properly trained to engage learners of the target language. Participation was not always
guaranteed and there was no way to provide the native speaker with purposeful assignments in
advance or at all. Conversations tended to go off track and resulted in student frustration with the
language and lapses into English were commonplace. This grant used the TalkAbroad platform as
a solution to remedy these challenges (https://talkabroad.com/).
Telecollaborative conversations provide students with the unique opportunity to converse
with native speakers from around the world. Each conversation practice takes place directly on
the TalkAbroad website where students’ real-time conversations are recorded, reviewed, and
assessed based on the Level 1 Speaking Tasks Analytic Rubric, including: task completion,
comprehensibility, fluency, pronunciation, vocabulary, and language control (Foreign Language,
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2013). To enhance the telecollaborative experience as a Signature Project, this proposal
implemented ILP for WL&C faculty that fostered our students to connect disparate experiences,
to be highly flexible and accountable, to become autonomous and engaged learners, and to create
meaning from their learning (Peet, M. et al., 2011). This project built on the success of ODU’s
Center for High Impact Practices, eP3 faculty workshops/presentations, and the commitment to
integrative learning on campus with a specific focus on e-PBP for world language learning and
teaching. Moreover, this grant supported the University’s 2014-19 Strategic Plan for the ePortfolio Initiative by (1) enhancing the University’s academic and research excellence and (2)
supporting student success. The study improved teaching effectiveness, provided support for
digital content creation and management, and improved career opportunities for students with ePortfolios. The project strengthened the mission of the department and incentivized faculty to
meaningfully apply e-PBP to their novice-level to advanced-level language courses.
Implementing e-PBP using WordPress into language courses as an integrative learning
practice is transforming teaching practices and engaging students to become self-directed learners
from the very process of collecting, selecting, and reflecting upon their “Talkabroad Artifacts”
(recordings, impressions, reflections, cultural understandings, self-assessments, and ACTFL CanDo Statements) as they synthesize and demonstrate their knowledge of the target language and
cultures (Deardorff, 2011). Such an integrative learning approach helps students showcase their
semester-long efforts from multiple contexts. Students are often at a loss to make sense of their
learning processes and to connect their ODU classroom experiences to broad life goals.
Understanding their own language learning process engages students to develop competencies,
insights, and experiences that can be applied to life-long learning beyond the classroom.
Consequently, students become better prepared as global citizens - able to connect their interests
and abilities to their personal goals.
As part of ODU’s Integrated Learning and the Departments Strategic Action Plan
developed at the American Association of Colleges and Universities (AAC&U) 2016 Summer
Institute at Loyola College, the principle investigator is acting e-Portfolio Faculty Coordinator
selected to mentor faculty on incorporating High Impact Practices into the WL&C programmatic
curriculum. Evidence on the impact of integrative learning for world languages is, however,
limited. A focus on developing theory, identifying best practices, creating effective assessment
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instruments that are world language specific, and designing course and programmatic templates
with innovative technologies was paramount during the development phase. To that end, the
principle investigator (1) trained and mentored WL&C faculty to implement ILP into the
curriculum, (2) developed a long-term strategy to incorporate e-Portfolios into the curriculum, (3)
identified assessment measures for e-Portfolios that are aligned to the AAC&U rubric (Valid
Assessment of Learning in Undergraduate Education, VALUE Project) (Association, 2009) used
by ODU and World-Readiness Standards for Language Learning, (4) created a community of
practice within the WL&C department, and (5) measured achievement of outcomes over time
with robust reporting to gauge effectiveness that is also aligned to ODU’s successful eP3
Initiative.
The goal of this project was to enhance the quality of students’ reflective learning and
engagement. To that end, WL&C students will now graduate with a comprehensive e-Portfolio
that showcases their achievements over their entire academic careers in preparation for a
globalized marketplace and/or graduate school. This research project, therefore, continues to
draw on best practices from colleagues on teaching, learning, assessing, and data visualization of
e-Portfolios

2. Describe the revised specific teaching and learning issues being addressed by the
proposal (if applicable):
Arabic and German courses were replaced with Spanish (See Table 1).
3. Describe the development activities involved addressing the learning or teaching
issue.
Participating faculty members included: Dr. Lee Slater, Senior Lecturer of French and
World Cultures; Dr. Ouafaa Zouali, Adjunct Assistant Professor of French; Antonella Calva
O’Neal, Adjunct Instructor of Italian; and Andrew Sewick, Lecturer of Spanish. A total of 115
students participated in the project covering beginning to advanced language and cultures in
French, Italian, and Spanish. Table 1 below outlines the FIG-TA Research Project with faculty
participation.
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Table 1: FIG and TalkAbroad Research Grant Fall 2017
LANGUAGE

COURSE NAME

CRN

INSTRUCTOR

ENROLLMENT

French 101
French 102
French 102
French 320

Beginning French I
Beginning French II
Beginning French II
France Trough the Media

12867
20547
20551
20584

Facer
Zouali
Zouali
Slater

13
18
17
8

Italian 101
Italian 101

Beginning Italian I
Beginning Italian I

10222
11042

O’Neal
O’Neal

17
24

Spanish 121

Beginning Spanish

20789

Sewick

18

3 Languages

Beginning-Advanced Courses

7 Courses

5 Faculty Members

115
students

Faculty members were (re)trained on the use of the TalkAbroad platform and on using
Google Drive (archival) and/or WordPress (showcase) to collect “artifacts” for student ePortfolios in January 2018 with Betty Facer.
To determine whether the use of telecollaborative conversations and e-Portfolios have
educational benefits for faculty and students, the following research questions were addressed:
1. How do instructors use telecollaborative conversations and e-Portfolio-Based
Pedagogy to make instruction more effective and meaningful to students?
2. What factors promote and hamper the incorporation of telecollaborative
conversations and e-Portfolio-Based Pedagogy into the world languages and
cultures classrooms?
3. What are the pedagogical benefits of integrating telecollaborative
conversations and e-Portfolio-Based Pedagogy into the world languages
curricula?
4. How do telecollaborative conversations and e-Portfolio-Based Pedagogy
promote student engagement and cultural understandings?
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5. How do telecollaborative conversations and e-Portfolio-Based Pedagogy
promote language acquisition?
Multiple measures were used to evaluate the effectiveness of telecollabortive
conversations (see Table 2).
Table 2: Evaluation and Data Collection
Measure

Description

1. TalkAbroad
Conversations

Two meaningful TalkAbroad conversations were built into the course
during week 8 (mid-semester) and week 13 (end of semester).

2. Rubric

The Level 1 Speaking Tasks Analytic Rubric (2013 Foreign Language
Program of Studies, Fairfax County Public Schools) was used to assess
students’ recorded conversations based on: comprehensibility, fluency,
pronunciation, vocabulary, grammar, and task completion. Students’
raw scores were converted and reported as a percentage (See Appendix
I).

3. e-PortfolioBased
Pedagogy

Students were asked to create an e-Portfolio using Google Drive or
WordPress in order to collect, select, and reflect on their TalkAbroad
“Artifacts.” This provided a unique opportunity for students to process
their learning of the target language, collaborate with their peers, selfassess their progress, and set personal goals. Students uploaded the
following items to their e-Portfolios (See Appendix III for samples):


TalkAbroad Recordings (2)



Results of the Level 1 Speaking Tasks Analytic Rubric



Impressions of each TalkAbroad conversation. Students outline
their strengths and weaknesses, areas of improvement, cultural
understandings, awareness of cultural norms and practices (Lee
& Markey, 2014), recognition of grammatical forms, motivation
to learn the target language, and intention to improve. Students
share their folders with faculty and classmates.



NCSSFL/ACTFL “Can-Do Statements” for interpersonal
communication and interpretive listening from novice-low to
advanced-low depending on the level of the course. This affords
students the opportunity to better process their own learning of
the target language. Students used these progress indicators as a
self-assessment tool in order to set personal goals for their
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synchronous conversations.
(https://www.actfl.org/sites/default/files/pdfs/CanDo_Statements.pdf)
4. Survey
Instrument

A survey based on students’ perceptions of language learning using
TalkAbroad was administered at the end of the semester. It included
nine questions on a scale of 1 to 5 and one open-ended comment for
reflection. Survey responses remained anonymous (See Appendix II).

4. Describe the learning outcomes attained by the project.
Surveys:
A student survey instrument was administered at the end of the semester on students’
perceptions of language learning using TalkAbroad. The survey questions focused on: (1)
listening and understanding, (2) speaking skills, (3) vocabulary building, (4) grammar, (5) social
courtesies, (6) cultures and diversity, (7) motivation, (8) study abroad, and (9) the overall
TalkAbroad experience. In addition, an open-ended comments section provided students the
opportunity to reflect more deeply on their telecollaborative experience. Completed surveys were
obtained from 74 or 64.3% of the 115 participating FIG-TA students enrolled in the French,
Italian, and Spanish courses. The responses of the students sample were aggregated and the
results of these calculations are summarized in the ten graphs that follow.
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Q1
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Q2:
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Q3:
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Q4:
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Q5:
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Q6:

Faculty Innovator Grant 2017: Final Report
Center for Learning and Teaching
Old Dominion University

Page 14 of 41

Faculty Innovator Grant 2017
Center for Learning and Teaching
Final Report Form
June 4, 2018

Q7:
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Q8:
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Q9:
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Q10: Please add any additional Comments:
Answered: 31
Skipped: 43



TalkAbroad was one of the biggest reasons for my success!



The TalkAbroad experience was the only opportunity we had for extended speaking so it
would have been valuable even if that had been its only benefit. But I found that knowing
that I was going to attempt a conversation prompted me to prepare - and hence learn new words and phrases that I otherwise might not have encountered. And, of course, I
learned a great deal from the conversations themselves. My only regret is that we didn't do
more of them!



I like TalkAbroad because it is challenging and fun.



I feel this is an integral part and a bonus to get to speak to someone in the language being
studied!



TalkAbroad should be in every classroom at ODU!



I enjoyed the talk abroad experience and thought it was very valuable tool. It helped me to
realize the difference between having a conversation in class with other students and
having a conversation with someone who is native to the language. There is a huge
difference in speed. Overall it is an excellent program and I hope it continues.



When they go off script it is hard to keep up and follow them.



It was an overall interesting experience. I did enjoy it.
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I very much enjoyed speaking with native french speakers who arent actually from france;
cote d'lvoire et Tunisia



i appreciate you for giving me the oppurtunity for speaking to someone from cophone
country.



Both partners were great. They helped out so much when I needed it.



If this was a free service I would use it more frequently



It was lit



I loved Talk Aboard



Both speakers were awesome!



I would do talk abroad again just for fun!



Great!

A faculty survey was administered to members participating in the FIG-TA. The focus of
the questions was on the educational benefits of using telecollaborative conversations and ePortfolios for world language instruction and learning. Responses to each of the five research
questions were collected from four faculty participants and summarized in Table 3.
Table 3: Short Term Research Project - Faculty Survey
Faculty
Member

Research Question
Q1: How do instructors use telecollaborative conversations and e-Portfolio-Based
Pedagogy to make instruction more effective and meaningful to students?

F-1

Using the telecollaborative conversations allows students to make the connection
between what we learn in the classroom with the real world. When they use the
language for a purpose, they realize that they weren't doing everything in vain.

F-2

To let the students understand what it feels like to have a real conversation with a
native speaker, and what and where they need to improve.

F-3

The one-word answer to this would be "relevance". It is so important for students to
realize the real world usefulness of foreign language acquisition. It expands their
reality.
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F-4

Using the telecollaborative conversation and e portfolio are both used in my class as a
powerful and effective means to teach and evaluate students’ oral and listening skills
where process based speaking and listening pedagogies are important as much or
more than written skills.

Q2: What factors promote and hamper the incorporation of telecollaborative
conversations and e-Portfolio-Based Pedagogy into the world languages and
cultures classrooms?
F-1

Figuring out how to include telecollaborative conversations into Task Based Language
Teaching has been difficult. Having students participate in the conversations for
reasons other than just to 'use the language' or 'have a conversation' has been hard
for me to construct into the course. TBLT looks for students to do something with the
language that has a non-linguistic outcome or purpose - and giving the students a task
other than to just 'reflect on what they did' has been a hard process for me as an
instructor.

F-2

Some students are really excited about this opportunity, but for a lot of them is an
obstacle, and either dread doing the conversations or omit it completely, especially the
ones that are shy or aren't really committed.

F-3

Students are excited but also very nervous about their fist conversation. Once that
initial fear is conquered, they look forward to more conversations. The e-Portfolio
component is a great idea in theory, but it takes a good deal of effort to motivate
students to take this extra step in this particular course.

F-4

The greatest factor is that the telecollaborative conversation is an authentic mean of
learning the language and culture. The telecollaborative conversation is considered as
a learning medium that supports social interaction, dialogue, debate, and intercultural
exchange with native speakers of the target language from different countries. Having
our students connected with native speakers of the target language is an important
tool to increase intercultural awareness as well as linguistic proficiency. The
incorporation of the telecollaborative conversation increases the authentication of the
target language use in the educated setting, this approach of telecollaborative
conversations supports the theory that language and culture are guaranteed together
in a complex relationship.

Q3: What are the pedagogical benefits of integrating telecollaborative
conversations and e-Portfolio-Based Pedagogy into the world languages
curricula?
F-1

Using telecollaborative conversations really allows us to focus on several of ACTFL's 5
Cs in the class - not only communication, but culture and communities as well.

F-2

They give the students the opportunity to practice what they learn in or outside the
classroom, and let's them realize what and where they need to improve.
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F-3

The pedagogical benefits of telecollaborative conversations are vast because students
simply don't get this aspect of language acquisition in the traditional classroom
environment. And yet, it is what language is all about.

F-4

In my opinion, the pedagogical benefits of integrating telecollaborative conversations
and e-Portfolio-Based Pedagogy into the world languages curricula is an important
approach to: - increase student motivation; - enhance their self-learning experience; develop their potential for deeper learning of the target language; - improve their
learning autonomy, and their communication skills

Q4: How do telecollaborative conversations and e-Portfolio-Based Pedagogy
promote student engagement and cultural understandings?
F-1

In the telecollaborative conversations students get to interact with people from different
parts of the world and learn about their concept of the world as well. For example,
when talking about seasons, students asked their partners from Colombia what their
favorite season was, and many were shocked to find out that in Colombia there are not
necessarily four seasons. Getting this world view is hard for students to grasp unless
they're thrown in the middle of a communicative event where they need to learn about
the world view in order to understand how their partner views the question.

F-2

By having a conversation with a native speaker outside the classroom they prepare for
questions and answers, and get to know a person that speaks and lives in the country
where the language they are learning is spoken.

F-3

This opportunity really opened doors to cultural learning in my class. Since I already
have a number of near-native speakers, what was new to them were the cultural
differences explained by their conversation partners. They were surprised to learn of
both cultural differences and similarities.

F-4

The use of telecollaborative conversations can motivate and influence students to
approach cross-cultural communication and cultural exchanges with greater sensitivity,
understanding, and ethical awareness. It benefits students in allowing them to develop
their conversational skills while building intercultural competencies and sensitivity to
intercultural communication in different and global contexts.

Q5: How do telecollaborative conversations and e-Portfolio-Based Pedagogy
promote language acquisition?
F-1

The telecollaborative conversations push students to be in a situation where they need
to use the language skills in order to survive. That is generally not the case in the
classroom or in US society in general. Having students in this situation will allow them
to focus on the language they're using and notice details about what they said right
and what they were unable to express. It allows students to use language in context
and use language as a means for communication along with all other factors that are
tied with communication (gestures, context, etc.).
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F-2

By making mistakes one learns. We remember the mistakes we make, and try not to
repeat them, so the students who have conversations and make mistakes, I can see
how they also learn from their mistakes, and will try to improve to do better in their
language acquisition.

F-3

Please see above answers. In a few words: real world relevance.

F-4

Using the telecollaborative conversation promotes language acquisition because it
involves tools such as verbal language, body language, technology, the spatial and
temporal dimensions within which the student's conversation happens. The
telecollaborative conversations create particular setting and conditions which affect the
ways the students uses the target language that certainly promote their language
acquisition.

Rubric:
The Level 1 Speaking Tasks Analytic Rubric (2013 Foreign Language Program of
Studies, Fairfax County Public Schools) was used to assess students’ recorded conversations at
mid-semester and at the end of the semester based on: comprehensibility, fluency, pronunciation,
vocabulary, grammar, and task completion (See Appendix I). A total of 85 students or 73.91%
completed the conversations and received a converted percentage score. The converted
percentage score was obtained from the assessment for each skill domain (0.5-4.0) divided by the
total raw score of 24 possible points (see Table 4). A summary of the rubric indicates that
71.76% of the students’ converted scores improved from assignment #1 to assignment #2, 7.05%
of students’ converted scores remained the same, 7.05% of the students’ converted scores did not
improve from the first to the second assignment, and 14.11% of the students’ scores were
inconclusive or incomplete (i.e. students did not complete one of the assignments), see Table 5.
Table 4: Skills Development Rating
Skill Domain
Improved
Task Completion
Comprehensibility

No Improvement

Inconclusive

(n)
42.35%
(36)

Remained the
Same
(n)
43.52%
(37)

(n)
0%
(0)

(n)
14.11%
(12)

40%
(34)

40%
(34)

5.88%
(5)

14.11%
(12)
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Fluency

41.17%
(35)

40%
(34)

4.70%
(4)

14.11%
(12)

Pronunciation

38.82%
(33)

42.35%
(36)

4.70%
(4)

14.11%
(12)

Vocabulary

42.35%
(36)

37.64%
(32)

5.88%
(5)

14.11%
(12)

Language Control

43.52%
(37)

34.11%
(29)

8.23%
(7)

14.11%
(12)

Table 5: Converted Score Summary
Improved
Participating
Students (85)

(n)
71.76%
(61)

Remained the
Same
(n)
7.05%
(6)

No Improvement

Inconclusive

(n)
7.05%
(6)

(n)
14.11%
(12)

NCSSFL/ACTFL Can-Do Statements:
Faculty distributed the Can-Do Statements to their students for completion by the end of
the semester. This was used as a student self-reflection activity after assignment #2 of the
TalkAbroad conversations. In the future, more of an effort will be made increase participation in
this self-assessment so that a greater number of students will find the value in completing the
performance indicators for language learning as outlined by the American Council on the
Teaching of Foreign Languages. It should be noted that the newly revised Can-Do Statements
were available after the start of this project and therefore will be implemented in the future.
Student Impressions:
After each TalkAbroad conversation, students were asked to journal their impressions of
their experience. The student impressions provided an opportunity for students to discuss their
weaknesses, strengths, a plan of action for improvement, cultural aspects and understandings,
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social cues, etc. All impressions were written in English and shared through Google Drive or
WordPress with the instructor and classmates.

5. Describe unexpected outcomes, if any.
Task Implementation:


A significant portion of the participating students did not complete one or both
TalkAbroad assignments. This was because some faculty members did not count the
activity as part of students’ final grade. In the future, a concerted effort will be made to
confirm that more students complete the assigned conversations. Faculty members will
be encouraged to provide a substantial portion of the final grade to TalkAbroad
conversations. If the assignments are only offered for extra credit, faculty members will
be asked to reward students for their effort.



The student survey instrument, Students’ Perceptions of Language Learning Using
TalkAbroad, was completed by 64.34% of the participating students in the FIG-TA
research project. A significant number of students did not complete the survey (35.66%).
Although the survey participation is voluntary, a concerted effort will be made in the
future to gather more feedback from students. Surveys remain anonymous and students
cannot be identified in any way. The survey responses of students were aggregated and
only a summary of all responses were reported (See pages 6-15).



The Level 1 Speaking Tasks Analytic Rubric used by faculty members assessed language
skills development for 73.91% of the students. Due to incomplete student TalkAbroad
assignments, a significant number of students (26.09%) were unable to be fully assessed
by their instructor on assignment #1 or #2.



Spanish, the largest section for the Department of World Languages and Cultures, has
only begun to participate in the TalkAbroad Conversations. More of an effort will be
made in the future to recruit faculty participants in Spanish.
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Faculty/Student Training:
 More training/refresher sessions will be provided to ensure that all participants feel
comfortable with the TalkAbroad Platform and WordPress. CHIPs provides e-Portfolio
Workshops by fully trained student workers and staff as (1) a general introduction, (2) the
basics of WordPress, (3) Uploading and linking to WordPress, and (4) Layout,
navigation, and aesthetics of e-Ps. In addition, participating faculty members will be
asked to take part in the Center for Teaching and Learning workshops using WordPress
for website creation.
 A WordPress template was created and implemented for use in language courses during
the fall 2017 semester as part of the Project Director’s Faculty Development Funds award
for 2017-2018. Betty Facer has already implemented a French 102 template for students
to use in order to populate their own websites with their French artifacts. Students are
encouraged to make the website their own with any necessary changes. Students may
also wish to simply add artifacts to the template with no changes depending on their
comfort level with the technology tools. Faculty are encouraged to use the same template
with revisions or create their own. Dr. Lee Salter and Dr. Ouafaa Zouali have revised the
template to reflect the specific needs of their courses.

6. Describe the impact of the completed project on your colleagues, department, college,
or community.
The unique combination of Telecollabortive Conversations and e-PBP continues to
provide a model for world language departments and humanities disciplines for incorporating
integrated learning practices that help students to collect, select and reflect on their language
learning processes. We are now exploring templates for graduating seniors and our departmental
assessment using WEAVE. Both will be implemented in fall 2018 and will be the first of its kind
at ODU according to CHIP.
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7. Describe how the project can be a model, template, or prototype for use by other
instructors.
The project serves as a prototype for implementing integrated learning practices and
innovative and meaningful telecollaborative conversations for language study in the region,
across Virginia State, and nationally. Additional faculty teaching languages in WL&C now have
first-hand knowledge, resources, and support to implement such high impact practices into their
courses.

8. Describe the technology used to help address the issues described in the proposal.
This grant incorporated the TalkAbroad platform (https://talkabroad.com) for
conversation practice with native speakers. All TalkAbroad conversation partners are trained and
supervised with high quality standards to ensure a positive and productive experience for
students. Moreover, immediate feedback of the session is available to students and instructors.
The recorded, real-time conversations are 30 minutes in length and take place directly on the
TalkAbroad website with state-of-the-art videoconferencing tools. Participating students only
need a microphone, video camera, and modern browser. The Language Learning Center is fully
equipped to support students. TalkAbroad also provides a support team to troubleshoot any
technical problems. This is essential as conversations often take place after hours in order to
accommodate different time zones.
In addition, faculty and students relied on WordPress to create and develop their ePortfolios. WordPress is an online toolset that allows users to create and publish their own
websites. Old Dominion University makes the WordPress professional suite available to the
entire campus community and offers workshops to faculty through CLT. Tutorials and ePortfolio assistants are available to students through CHIP.

9. Describe products, if any, that are a result of the project.
Dissemination
Results of the Fall 2017 FIG-TA Grant have been or will be shared at the following state
and national conferences:
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a. “High Impact Practices for Life Long Learning and Assessment,”
ACTFL (The American Council on the Teaching of Foreign Languages)
conference in New Orleans, Louisiana, November 16-18, 2018. Betty
Rose Facer is the lead presenter for the session.
b. Maryland Foreign Language Association (MFLA) at Anne Arundel
Community College, October 19-20, 2018. TBD.
c. “Telecollaborative Conversations and Integrated Learning Practices for
the Novice-Level World Language Course," CALICO Conference at the
University of Illinois, Urbana-Champaign, May 31, 2018. Betty Rose
Facer is the lead presenter for the session.
d. “Integrative Learning Practices & Telecollaborative Conversations,”
ACTFL (The American Council on the Teaching of Foreign Languages)
Conference & World Language Expo, Nashville, TN, November 18,
2017. Betty Rose Facer is the lead presenter for the session.
e. “Integrative Learning Practices: Telecollaborative Conversations & ePortfolio-Based Pedagogy for Meaningful Language Learning,”
AAEEBL Southeast Regional Conference, University of Virginia,
Charlottesville, Virginia, November 6-7, 2017. Betty Rose Facer is the
lead presenter for the session.

10. Describe the future plans for this project, if any.
Students at Old Dominion University enroll in WL&C courses for many reasons:
requirement, travel, military incentives, interest, family, etc. Our department essentially follows
the national trends for world language enrollments as outlined in the web publications of
Enrollments in Languages Other Than English in the United States Institutions of Higher
Education, Fall 2013 (Goldberg, Looney, & Lusin, 2015) and Enrollments in Languages Other
Than English in the United States Institutions of Higher Education, Summer and Fall 2016:
Preliminary Report (Looney & Lusin, 2018). Accordingly, faculty members are concerned about
increasing these numbers beyond the beginning and intermediate levels (101-102 and 201-202).
To do this, we have added a World Cultures major, revised the beginning and intermediate
Faculty Innovator Grant 2017: Final Report
Center for Learning and Teaching
Old Dominion University

Page 27 of 41

Faculty Innovator Grant 2017
Center for Learning and Teaching
Final Report Form
June 4, 2018
language courses that slows down the pace of materials covered, included servicelearning/outreach options, and made additional position hires languages. In so doing, we hope to
attract more students to any of the ten world languages offered in the department. Moreover, we
hope to encourage enrollment in the advanced level language and literatures courses. A main
purpose of this grant is to use the TalkAbroad platform in order to introduce students to more
real-world applications for learning languages. TalkAbroad has had a major influence on our
students’ motivation and, in turn, their incentive to continue study beyond the “required” one to
two years that is so often cited as their reason for enrolling in any language course of study. We
hope to continue making such a positive experience a part of the language curricula. To that end,
we are eager to continue the study in a similar fashion.
The next phase of the telecollaborative conversations and ILP using e-PBP will expand to
include more languages and faculty members, including Minori Marken, Lecturer of Japanese and
Carolina Molina-Martin, Adjunct Instructor of Spanish. Both faculty members have recently
participated in the eP3 workshops offered by CHIP. Furthermore, future projects will obtain
students’ final grades for their courses that will be used to track individual progress using
TalkAbroad from one level of language study to the more advanced levels. Student grades will
be used to evaluate the effects of telecollaborative conversations using TalkAbroad on academic
performance. Since TalkAbroad is becoming part of the novice level language study in our
department, it will be of interest to track students as they progress to the intermediate and more
advanced levels using the same telecollaborative tool. Plans are already underway to apply for
the 2018 TalkAbroad Long Term Research Grant that, if accepted, will take place from fall 2018
to Fall 2020. With support from recent awards (2017 FIG-TA, Spring 2017 TalkAbroad Short
Term Research Grant, 2017-2018 Faculty Development Funds award, and Spring 2016
TalkAbroad Curriculum Development Grant) the WL&C department is in an excellent position to
continue exploring how integrative learning practices provide promising evidence that the process
of collecting, selecting, reflecting, and presenting is also a motivating factor for ODU students
who appreciate the value it offers. It is important to note that ODU is investing in such high
impact practices so that students graduate with clear evidence of their accomplishments over the
course of their undergraduate careers. By adding their recorded conversations to the e-Portfolio,
students are prepared to demonstrate their skills to potential employers in addition to the
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traditional curriculum vitae. This will become more important for our graduating seniors to have
learned such digital literacy skills. Consequently, WL&C is working to incorporate such an
important “Signature Project” into every language and level.
Drawing on the previous results that demonstrate a positive relationship between
integrative learning practices, TalkAbroad conversations, and improved student learning
outcomes, faculty in WL&C are in an excellent position to apply for the next level of funding
offered by TalkAbroad with a robust proposal for the 2018 long-term research grant. A proposal
request will include the following:
2018-2020 TalkAbroad Long Term Research Grant
Sample participation and courses (fall 2018)
Language

Course

CRN

Instructor

French

FRE 101: Beginning French I

12667

Facer, B.

15

French

FRE 102: Beginning French II

18849

Dr. Slater, L.

15

French

FRE 311: Communicative
Competence: Speaking and Listening

20654

Dr. Zouali, O.

20

Italian

ITAL 102: Beginning Italian II

21309

O’Neal, A.

20

Italian

ITAL 201: Intermediate Italian I

11145

O’Neal, A.

20

Japanese

JAPN 311: Communicative
Competence: Speaking and Listening

12583

Marken, M.

20

Spanish

SPAN 201: Intermediate Spanish I

10419

Molina-Martin, C.

20

Spanish

SPAN 296: Basic Spanish for Medical
Personnel

TBD

Molina-Martin, C.

20

4 Languages

8 courses

6 Faculty

Enrollment

150
Students

Our research aim will be to examine the effectiveness of ILP and telecollaborative conversations
using TalkAbroad in world language courses over a two-year period.
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11. Attach a financial report with updated Budget Plan Matrix.
Final Budget Matrix
Budget Item
(equipment, personnel, software, etc.)

Qty

Total Cost

Source of Funds
Amount
Amount from
from FIG
Other Source

TalkAbroad Platform
Faculty Stipends

136
4

$2,720.00
$800.00

$2,720.00
$280.00

IALLT 2017 Registration

1

$220.00

$0.00

Airfare to Concordia College,
Moorehead, MN

1

$655.60

TOTAL

$4,395.60

$3,000.00

$.0.00
$245.00
(1AL00) &
$275.00
(1FL00)
$220.00
(1FL01)
$655.60
(1FL01)
$1,395.60
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APPENDIX III
Sample Showcase e-Portfolios using WordPress
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